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Abstract

Purpose: The present study aimed to identify the dimensions, components, and operational mechanisms of
doctrinal, ritual, and moral domains in multidimensional schools and to explain the conceptual model of
transformation in the existential philosophy of schooling.

Methodology: This study employed a qualitative approach using grounded theory methodology.
Participants included 12 faculty members, educational policymakers, and administrators of multidimensional
schools selected through purposive sampling. Data were collected through semi-structured interviews until
theoretical saturation was achieved. Data analysis revealed that the transformation of school philosophy from
an “instruction-centered school” to a “school as a living space” constituted the core phenomenon. Causal
conditions included upstream policy requirements, contemporary societal demands, inefficiencies of
traditional educational models, and advances in educational sciences. Contextual conditions, intervening
factors, and implementation strategies related to doctrinal, ritual, and moral education were also identified
and analyzed.

Findings: The findings demonstrated that the realization of doctrinal, ritual, and moral domains requires a
paradigmatic transformation in the mission and function of schools. Schools characterized by transformational
leadership, participatory organizational culture, and active collaboration with families and social institutions
showed greater capacity for fostering students’ spiritual identity, ethical development, and social
responsibility. Furthermore, university entrance examination pressure, grade-oriented evaluation systems,
teachers’ resistance to change, and financial limitations emerged as the major intervening barriers. Effective
strategies included teacher empowerment, integrated curriculum design, experiential learning approaches,
application of educational technologies, and development of intersectoral partnerships. Expert validation
confirmed the conceptual coherence, cultural compatibility, and practical applicability of the proposed model.
Conclusion: The study concluded that strengthening doctrinal, ritual, and moral domains in schools requires
redefining the philosophy of schooling, reforming evaluation systems, enhancing teachers’ professional
competencies, and reinforcing collaboration among schools, families, and communities. Multidimensional
schools can create meaningful connections between education, spirituality, and social responsibility, thereby
fostering committed, creative, and morally developed individuals.

d https://doi.org/10.61838/kman.soe.765

Creative Commons: CC BY 4.0



https://doi.org/10.61838/kman.soe.765
https://orcid.org/0009-0004-3797-6979
https://orcid.org/0000-0003-3552-8991
https://orcid.org/0000-0002-3446-0588
https://orcid.org/0000-0002-0150-0168
https://doi.org/10.61838/kman.soe.765

(OI)K‘& 9 u.>k5) wsdlizel glacels dl.bdﬂ?e ) sl @Q,chl A%

Detailed Abstract
Introduction

In contemporary educational systems, the mission of schools has expanded far beyond the traditional transmission of academic knowledge.
Modern schools are increasingly expected to function as comprehensive developmental environments in which cognitive, social,
emotional, ethical, and spiritual dimensions of students are nurtured simultaneously. This transformation has emerged in response to
rapid social change, technological development, cultural complexity, and the growing need for students to acquire multidimensional
competencies necessary for life in the twenty-first century (Brown & Davis, 2018; Clark & O'Donoghue, 2017; Schleicher, 2018).
Consequently, educational systems worldwide have gradually shifted from purely instructional paradigms toward holistic and all-

dimensional approaches that emphasize balanced human development (Garcia & Martinez, 2018; Johnson & Williams, 2012).

Within this framework, the concept of all-dimensional schools has gained considerable attention in educational research and policymaking.
All-dimensional schools are institutions that seck to integrate academic instruction with moral, spiritual, social, emotional, physical,
cultural, and vocational development (Hosseini, 2020; Jabbar et al., 2023). In the Iranian educational context, the Fundamental
Transformation Document of Education places strong emphasis on multidimensional education and considers schools as central
institutions for cultivating committed, ethical, spiritually aware, and socially responsible individuals (Nabi et al., 2024; Sharaf et al.,
2024). However, despite the existence of transformational educational policies, many schools continue to operate within traditional
exam-oriented structures that prioritize memorization, competition, and academic performance over holistic student development

(Akbari et al., 2022, Shafiei Varzaneh & Dorostkar Siani, 2024).

One of the most neglected dimensions within many contemporary schools is the doctrinal, ritual, and moral domain of education. These
dimensions are critically important because they shape students’ identity formation, ethical decision-making, social responsibility,
meaning-making processes, and spiritual well-being. Schools that fail to address these dimensions may produce academically successtul
students who nevertheless struggle with moral judgment, emotional balance, civic responsibility, and spiritual orientation. Research on
social-emotional learning has demonstrated that educational success is strongly associated with the development of self-awareness,
empathy, responsible decision-making, interpersonal competence, and ethical behavior (Casel, 2020; Humphrey, 2013; Jones &
Bouffard, 2012). Therefore, the integration of doctrinal, ritual, and moral education into everyday school culture has become

increasingly essential.

In addition, rapid technological transformations have significantly influenced the role and mission of schools. The expansion of digital
communication, artificial intelligence, and virtual learning environments has altered students’ lifestyles, social interactions, and learning
experiences. Technology can enhance learning opportunities and facilitate social-emotional development when applied appropriately
(Bidaki & Mobasheri, 2013; Brown & Miller, 2019; Heydari et al., 2023). Nevertheless, technological advancement has also
intensified ethical challenges, identity crises, and cultural fragmentation among younger generations, thereby increasing the need for
schools to strengthen spiritual and moral education. Studies have emphasized that schools must equip students not only with technological

literacy but also with ethical awareness, critical thinking, and responsible digital citizenship (Nazari, 2021; Schleicher, 2018).

Another important issue concerns the role of teachers and educational leadership in implementing holistic educational missions. Research
has consistently shown that teachers’ professional competence, school leadership, and organizational culture significantly influence the
success of educational transformation initiatives (Fathi et al., 2023; Rostami et al., 2021). Teachers in all-dimensional schools are
expected to function not merely as transmitters of knowledge but also as facilitators of growth, ethical role models, and designers of
meaningful learning experiences. Likewise, transformational school leadership, collaborative organizational culture, and stakeholder
participation are essential prerequisites for achieving multidimensional educational goals (Hargreaves & Fullan, 2012; Johnson &
Smith, 2016). Without supportive structures, adequate resources, and professional empowerment, schools are unlikely to realize their

broader educational missions effectively.

Furthermore, previous studies have highlighted the importance of integrating schools with local communities, families, and cultural
institutions. Educational environments are deeply influenced by their social and ecological contexts, and schools cannot function
independently from the broader social systems in which they are embedded (Province, 2020; Zhao et al., 2019). Family participation,
community engagement, and collaboration with social institutions can strengthen students’ moral development and social belonging.
Conversely, weak communication between schools and communities may contribute to fragmentation in students’ educational and moral

experiences (Karimi et al., 2021; Mousavi, 2021).
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to develop a conceptual model explaining the realization of these domains within the framework of all-dimensional education.
Methods and Materials

The present study employed a qualitative approach using thematic analysis to explore the dimensions and components of doctrinal, ritual,
and moral domains in schools. The qualitative design was selected because of the exploratory nature of the research topic and the need to
gain deep insights into participants’ experiences, perceptions, and interpretations regarding the new missions of all-dimensional schools.
Since no comprehensive indigenous model existed concerning these domains, the study sought to construct a conceptual framework

grounded in participants’ perspectives.

Participants included 12 experts and specialists in the field of education who were selected through purposive sampling. The sample
consisted of university faculty members in educational management, curriculum planning, philosophy of education, and educational
psychology, as well as educational policymakers and administrators of all-dimensional schools. Participants were selected based on their
professional expertise, familiarity with transformational educational policies, and practical experience in multidimensional educational
settings. The sample included professors, associate professors, assistant professors, senior educational policymakers, school principals,

and vice principals from Tehran, Isfahan, and Mashhad.

Data were collected through semi-structured in-depth interviews. The interview protocol was designed based on the literature review,
transformational educational documents, and the objectives of the study. Questions explored participants’ views regarding the meaning,
dimensions, challenges, contextual factors, implementation strategies, and outcomes of doctrinal, ritual, and moral education in schools.
Interviews lasted between 45 and 90 minutes and were conducted individually in suitable environments. All interviews were audio-

recorded with participants’ consent and subsequently transcribed verbatim.

Data collection continued until theoretical saturation was achieved. Saturation emerged after ten interviews; however, two additional
interviews were conducted to ensure conceptual stability and completeness of the extracted themes. Data analysis followed the process
of thematic analysis involving repeated reading of transcripts, open coding, categorization of similar concepts, and identification of
overarching themes and subthemes. The analysis resulted in seven major categories, including the core phenomenon, causal conditions,
contextual factors, intervening factors, strategies, consequences, and model validation. To enhance trustworthiness, member checking,

peer review, and continuous comparison of data were employed throughout the analysis process.
Findings

The findings revealed that the central phenomenon underlying doctrinal, ritual, and moral education in schools was “the transformation
of the existential philosophy of school from an instructional institution into a living environment.” Participants emphasized that schools
should move beyond knowledge transmission and become spaces for identity formation, ethical growth, spirituality, and meaningful social
participation. In this perspective, schools are expected to cultivate multidimensional individuals capable of critical thinking, creativity,

social responsibility, and moral reasoning.

Analysis of the interviews identified several causal conditions contributing to the necessity of transforming school missions. These included

requirements ional educational policies, rapid technological developments, changes in labor market demands, increasing

raditional memorization-based educational systems. Participants noted that conventional schools

complexities and neglect essential dimensions such as moral development, emotional

contextual factors facilita’ ization of doctrinal, ritual, and moral education. Organizational culture,

cadership, stakeholder participation, family environments, technological infrastructure, and flexible
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educational spaces emerged as important facilitating conditions. Schools characterized by collaborative cultures and visionary leadership

demonstrated greater capacity to integrate moral and spiritual education into their educational processes.

Intervening factors included resistance to change among teachers, lack of familiarity with innovative pedagogical approaches, excessive
emphasis on examinations and grades, financial limitations, and weak communication between schools and social institutions. Participants
repeatedly emphasized that examination-oriented educational systems significantly reduce opportunities for implementing holistic

educational practices.

Regarding implementation strategies, the findings highlighted the importance of continuous teacher empowerment, integrated and
project-based curricula, experiential learning, technological utilization, and systematic collaboration with families and community
institutions. Participants also stressed the need to redefine teachers’ roles as facilitators and mentors rather than mere transmitters of

information.

The findings further indicated that successful implementation of doctrinal, ritual, and moral education could produce extensive individual,
social, and institutional outcomes. At the individual level, students were expected to develop stronger moral identity, emotional balance,
social responsibility, creativity, and spiritual awareness. At the societal level, participants predicted increased social cohesion, reduced
social harms, enhanced educational justice, and stronger civic engagement. Institutional outcomes included improved school effectiveness,

stronger teacher motivation, and increased public trust in educational institutions.

Finally, experts evaluated the proposed conceptual model positively and considered it coherent, culturally relevant, comprehensive, and
practically applicable. Participants emphasized the model’s systemic perspective and its ability to explain the complex interrelationships

among educational, social, organizational, and cultural factors affecting school transformation.
Discussion and Conclusion

The findings of the present study demonstrate that doctrinal, ritual, and moral education should not be considered peripheral activities
separated from the core educational mission of schools. Rather, these domains constitute foundational dimensions that shape students’
identities, ethical orientations, social behaviors, and spiritual perspectives. The emergence of the “transformation of school philosophy”

as the central phenomenon indicates a paradigmatic shift from instruction-centered schooling toward holistic human development.

The study further illustrates that contemporary schools are operating within increasingly complex social and technological environments.
Traditional educational structures based primarily on memorization, competition, and examination performance are insufficient for
addressing modern societal challenges. Instead, schools are required to cultivate students who possess critical thinking abilities, emotional
intelligence, moral reasoning, spiritual awareness, and social responsibility. This transformation requires substantial changes in school

culture, leadership, curriculum design, teacher roles, and evaluation systems.

Another important conclusion concerns the central role of teachers and school leaders in implementing multidimensional educational
missions. The findings indicate that without professional empowerment, collaborative organizational culture, and transformational
leadership, schools cannot successfully integrate doctrinal, ritual, and moral education into everyday practice. Teachers must be prepared

to function as mentors, ethical role models, and facilitators of meaningful learning experiences.

The findings also highlight the importance of collaboration between schools, families, and communities. Moral and spiritual development
cannot occur effectively within isolated institutional structures. Schools need active partnerships with parents, cultural organizations,

religious institutions, and local communities to create coherent and supportive educational environments.

Moreover, the study reveals that educational transformation requires structural reforms within educational systems. Excessive emphasis
on examinations and quantitative evaluation restricts schools’ capacity to address broader developmental goals. Therefore, policymakers
should reconsider assessment systems, curriculum structures, and educational priorities to create greater opportunities for holistic

education.

Overall, the present study suggests that the realization of doctrinal, ritual, and moral domains requires a systemic transformation in
educational philosophy, organizational structures, professional development, and stakeholder collaboration. Schools capable of integrating
these dimensions into their educational culture can contribute significantly to the development of ethically responsible, socially engaged,

spiritually aware, and psychologically balanced individuals.
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