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Abstract

Purpose: This study aimed to identify and explain the fundamental dimensions and components of
multicultural curriculum planning based on the philosophy of Islamic education and to provide an indigenous
and coherent framework for addressing cultural diversity within Iran’s educational system.

Methodology: This exploratory study employed a qualitative approach. Data were collected through a
purposeful review of specialized literature, upstream policy documents, sources related to the philosophy of
Islamic education, and relevant scholarly studies, supplemented by semi-structured interviews with 15 experts
in curriculum planning, philosophy of Islamic education, multicultural education, cultural studies, teacher
education, and lower secondary education. Participants were selected through purposive sampling. The data
were analyzed using thematic analysis and qualitative content analysis with MAXQDA. The analytical
procedure included open coding, code refinement and integration, axial coding, and selective coding.
Findings: The analysis initially generated 62 open codes, which were reduced to 50 refined codes after
climinating or integrating overlapping concepts. Axial coding organized these codes into 10 major
components: human dignity, respect for cultural diversity, equality of educational opportunities, cultural
justice in the curriculum, intercultural dialogue, empathy and mutual understanding, cultural critical thinking,
inquiry and reasoning, cultural coexistence, and reinforcement of shared identity. Selective coding
subsequently grouped these components into five core dimensions: human identity, educational justice,
cultural interaction, rationality and reasoning, and social cohesion. These dimensions were respectively
grounded in the philosophical principles of intrinsic human dignity and common nature, justice and equity,
dialogue and mutual understanding, religious rationality, and the concept of a unified community alongside
unity in diversity.

Conclusion: Multicultural curriculum planning grounded in the philosophy of Islamic education can
integrate human dignity, educational justice, cultural diversity, intercultural dialogue, critical reasoning, and
a shared Islamic—Iranian identity within a coherent indigenous framework. Its application may facilitate the
development of culturally responsive and equitable curricula while promoting peaceful coexistence, mutual
respect, and social cohesion in culturally diverse educational environments.
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Detailed Abstract
Introduction

The growing cultural, ethnic, linguistic, and social diversity of contemporary societies has transformed the role of educational systems
and challenged traditional assumptions about curriculum design. Schools increasingly function as spaces in which learners with different
cultural backgrounds, identities, languages, values, and lived experiences interact. Under such conditions, curriculum planning cannot
be limited to the transmission of standardized knowledge; rather, it must address how different groups are represented, how educational
opportunities are distributed, and how students learn to coexist, communicate, and participate in socially diverse environments.
Multicultural curriculum planning has therefore emerged as an important educational approach concerned with equity, inclusion, cultural
recognition, and the development of competencies required for meaningful participation in plural societies. Recent scholarship has
emphasized that multicultural education should move beyond the symbolic inclusion of cultural topics and should instead influence
curriculum structure, teacher preparation, pedagogy, assessment, and classroom interaction (Ajani & Govender, 2026; Osiname,
2026). Research has also indicated that multicultural curriculum policies may contribute to the development of learners’ critical thinking,

self-esteem, and broader social awareness (Arshadi et al., 2025).

A central assumption underlying multicultural curriculum planning is that students do not enter educational settings as culturally neutral
individuals. They bring with them particular linguistic, familial, ethnic, and social experiences that shape how they interpret knowledge
and engage with learning. When formal curricula privilege only one dominant cultural narrative, some learners may experience a gap
between their lived identities and the official educational discourse. In contrast, curricula that represent diverse cultural experiences in a
balanced and non-stereotypical manner can provide stronger conditions for belonging, participation, and mutual recognition. Previous
research has stressed the importance of addressing distorted representations, cultural stereotypes, and the exclusion of minority narratives
from educational content (Kamal et al., 2026; Najib et al.,, 2026). In addition, multicultural learning has increasingly been
conceptualized as an interactive process through which learners encounter different perspectives, compare cultural experiences, and

develop the skills required for intercultural dialogue and understanding (Rozanita et al., 2026).

Educational justice constitutes another fundamental dimension of multicultural curriculum planning. Justice in this context extends
beyond formal access to schooling and includes equitable participation, fair distribution of learning opportunities, cultural representation,
sensitivity to difference, and the removal of structural and symbolic barriers. In multicultural educational settings, equality does not
simply mean treating all learners identically; rather, it requires recognition of differences that may affect learning opportunities and
participation. Educational justice has been identified as an important driver of broader social development and sustainable educational
systems (Yarmohammad Touski et al., 2021). Iranian studies have similarly identified justice, equality, participation, cultural
recognition, and human relations as important components of multicultural curricula (Baghernejad et al., 2021). Other studies have
shown that teaching multicultural components can improve multicultural literacy and learners’ capacity to understand culturally diverse

environments (Ashouri & Sadeghi, 2020).

The issue of identity is equally important in multicultural curriculum design. One of the major educational challenges in culturally diverse
societies is how to strengthen shared identity without marginalizing local, ethnic, linguistic, or cultural identities. Excessive emphasis on
uniformity can contribute to assimilation and cultural exclusion, whereas an unstructured emphasis on difference may weaken the sense
of shared social belonging. Multicultural curriculum planning therefore secks to establish a constructive relationship between cultural
diversity and collective identity. Previous research has described cultural identity formation as one of the major reasons for incorporating
multicultural components into curriculum design (Bozorgi & Goli Tavana, 2024). Recent studies in multicultural Islamic education
have further suggested that religious identity and cultural plurality need not be treated as contradictory; rather, curriculum can be
designed in ways that preserve religious identity while simultaneously recognizing cultural diversity (R. Azmira, 2026). Educational
strategies aimed at internalizing tolerance have likewise been associated with the prevention of social conflict in culturally diverse school

settings (T. Azmira, 2026).

Within this context, the philosophy of Islamic education provides a distinctive normative basis for conceptualizing multicultural
curriculum planning. Concepts such as intrinsic human dignity, justice, rationality, dialogue, responsibility, coexistence, and unity within
diversity can support an educational framework that recognizes difference without abandoning shared moral foundations. Studies

conducted in Iran have shown that multicultural curriculum objectives are closely related to respect, justice, peaceful coexistence, cultural

recognition, and mutual understanding (Majidi, 2021). Similarly, efforts to formulate the principles of multicultural education in the



Islamic Republic of Iran have emphasized human dignity, equ | opportunities, respect for cultural and religious di

and the strengthening of shared national and human identity (Sade 022). These principles suggest that

Islamic education may provide an indigenous foundation for multicultu planning rather than r

conceptual models developed in other cultural contexts.

Recent research in Islamic educational settings has further supported this possibility. The int
religious education has been associated with respect for difference, intercultural understanding, and in
etal., 2026). Studies of inclusive multicultural practices in Islamic religious education have also emphasized ce of embedding
values of coexistence and mutual respect in routine school practices rather than treating them as isolated curricular topics (Maimunah
& Malik, 2026). Family-based multicultural Islamic education has similarly been shown to contribute to the internalization of coexistence
and respect during early educational development (Mukhsin et al., 2024). At the organizational level, multicultural Islamic education

has also been discussed as a strategy for strengthening resilience in educational institutions operating within plural societies (Wafa et al.,

2026).

Despite the growth of research in this field, studies in Iran have also indicated important gaps between the desirable status of multicultural
education and its actual representation in formal curricula. Research on lower secondary textbooks has shown that multicultural and
cthnic components are not always represented sufficiently or evenly (Pakdaman et al., 2022). Studies examining multicultural
education in social studies textbooks and policy documents have likewise pointed to the need for stronger and more systematic cultural
representation (Esmaeili et al., 2022). Similar conclusions have been reported at the clementary level, where multicultural education
has been identified as requiring more systematic integration into curriculum content (Saberi, 2023). At the same time, several Iranian
studies have proposed models for addressing subcultures, cultural diversity, multicultural literacy, and curriculum restructuring (Afzali
et al., 2023; Doorfard et al., 2021; Roubhi et al., 2022). Rescarch synthesis has further demonstrated that multicultural curriculum
is inherently multidimensional and includes human-centered, educational, pluralistic, and culture-related components (Norouzi et al.,
2021). Nevertheless, a coherent framework that explicitly links these curricular components with the philosophical foundations of Islamic
education remains insufficiently developed. Accordingly, the present study aimed to identify the dimensions and components of

multicultural curriculum planning based on the philosophy of Islamic education.
Methods and Materials

This study employed an exploratory qualitative research design. Data were collected from two complementary sources: specialized
written materials and semi-structured interviews with experts. The documentary sources included books, upstream policy documents,
literature on the philosophy of Islamic education, studies on multicultural education and curriculum, relevant journal articles, theses, and
other scholarly sources. The expert population consisted of scholars and practitioners in curriculum planning, philosophy of Islamic
education, multicultural education, cultural studies, teacher education, and lower secondary education. Fifteen participants were selected
through purposive sampling based on their academic expertise, professional experience, familiarity with the Iranian educational system,

and vvillingness to participate.

Semi-structured interviews were conducted using a predesigned protocol centered on themes such as human identity and dignity,
educational justice, cultural interaction, rationality and thinking, and social cohesion. The flexible structure of the interviews also allowed
the researcher to ask follow-up questions whenever participants introduced new ideas requiring clarification. Documentary and interview
data were analyzed using thematic analysis and qualitative content analysis with the assistance of MAXQDA software. The analytical
procedure followed four main stages: open coding, refinement and integration of overlapping codes, axial coding, and selective coding.
In open coding, meaningful units from interviews and documents were labeled closely according to their conceptual content. Redundant,

highly overlapping, or excessively specific codes were then merged or removed. The refined codes were subsequently grouped into

inally these components were organized under higher-order core dimensions representing the conceptual

anning based on the philosophy of Islamic education.

hese codes reflected a broad range of concepts related to human dignity,

ucational opportunity, justice, athy, critical thinking, reasoning, coexistence, identity, teacher

ure-responsive teaching, curriculum flexibilit ticipation, and social responsibility. Following the refinement
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stage, 12 codes were either removed or integrated into broader concepts because of conceptual overlap, redundancy, excessive specificity,

or limited relevance. Consequently, the number of codes was reduced from 62 to 50 refined codes.

During axial coding, the refined codes were grouped into 10 major components. The first component, human dignity, included such
concepts as intrinsic human worth, avoidance of humiliation and discrimination, human perfection, and a dignified life. The second
component, respect for cultural diversity, incorporated respect for ethnic and linguistic diversity, avoidance of stereotypes, and
recognition of diversity as an educational opportunity. The third component, equality of educational opportunities, included equal access
to learning, fair distribution of learning resources, and attention to disadvantaged areas. The fourth component, cultural justice in the

curriculum, involved balanced cultural representation, fair representation of ethnic groups, and justice-oriented curriculum content.

The fifth component, intercultural dialogue, included communication across cultures, constructive dialogue, and the resolution of cultural
conflict. The sixth component, empathy and mutual understanding, referred to understanding different experiences, respecting individual
differences, and connecting curriculum with learners’ lived experiences. The seventh component, cultural critical thinking, included
critical examination of cultural issues, media representation, and questioning stereotypes. The eighth component, inquiry and reasoning,
involved reflection, social argumentation, questioning, and rational engagement with difference. The ninth component, cultural
coexistence, included peaceful coexistence, intercultural cooperation, and social responsibility. Finally, the tenth component,
strengthening shared identity, encompassed Islamic—Iranian identity, unity within diversity, social cohesion, and the concept of a unified

community.

In the selective coding stage, the 10 axial components were organized into five core dimensions. The first dimension was human identity,
consisting of human dignity and respect for cultural diversity. The second dimension was educational justice, including equality of
educational opportunities and cultural justice in the curriculum. The third dimension was cultural interaction, comprising intercultural
dialogue and empathy and mutual understanding. The fourth dimension was rationality and reasoning, consisting of cultural critical
thinking and inquiry and reasoning. The fifth dimension was social cohesion, including cultural coexistence and the strengthening of

shared identity.

These five dimensions formed the final conceptual structure of multicultural curriculum planning based on the philosophy of Islamic
education. Human identity was grounded in the principles of intrinsic dignity and common human nature; educational justice was
associated with justice and equity; cultural interaction was linked to dialogue, recognition, and mutual understanding; rationality and
reasoning were rooted in reflection and intellectual inquiry; and social cohesion was associated with unity within diversity and the notion
of a unified community. Overall, the coding process demonstrated a clear progression from 62 initial codes to 50 refined codes, 10 axial

components, and finally five core dimensions.
Discussion and Conclusion

The findings indicate that multicultural curriculum planning based on the philosophy of Islamic education is best understood as an
integrated educational framework rather than as the simple addition of cultural content to an existing curriculum. The five identified
dimensions show that multicultural curriculum requires simultaneous attention to ethical, distributive, relational, intellectual, and social
dimensions of education. Human identity provides the ethical foundation by emphasizing the intrinsic worth of all learners and recognizing
cultural difference without turning such difference into a basis for hierarchy or exclusion. Within this framework, respect for diversity

becomes an extension of respect for human dignity.

Educational justice represents the structural dimension of the model. The findings show that equal access alone is insufficient unless
students also experience fair participation, balanced cultural representation, and equitable access to curriculum resources. Cultural justice
therefore complements educational equality by addressing whether different groups are actually visible, respected, and meaningfully
represented within the curriculum. This dimension suggests that curriculum planners must consider not only who enters the educational

system, but also whose experiences, histories, languages, and perspectives are recognized once students are inside it.

The cultural interaction dimension further demonstrates that multicultural education must move from passive recognition toward active
engagement. Intercultural dialogue, empathy, mutual understanding, and listening to different perspectives are essential for transforming
diversity from a descriptive feature of the classroom into an educational resource. This dimension emphasizes that students should
experience opportunities to communicate across cultural boundaries, express their own backgrounds, and interpret the experiences of

others. Such interactions may support the development of more respectful and cooperative school environments.



The rationality and reasoning dimension is particularly impo e it prevents multicultural education from becomi

uestion cultural representations, com

celebratory or symbolic. Students need opportunities to examine s

ased on uncritical acceptan

and reason about social and cultural issues. In this sense, multicultural edu

bias, analyze co

thoughtful engagement with difference. Critical thinking and inquiry allow learn
and approach cultural diversity through reflection rather than prejudice or automatic ju

Finally, social cohesion represents the integrative outcome of the model. The findings sugge
strengthening of shared identity are not inherently contradictory. On the contrary, a curriculum can sup
simultaneously reinforcing a broader sense of belonging. The concept of unity within diversity is especially relevant in this respect, as it
allows students to maintain cultural particularities while participating in a shared social and moral framework. A shared Islamic—Iranian
identity, as conceptualized in the present study, is therefore not intended to eliminate diversity but to provide a common basis for

cooperation, solidarity, and social responsibility.

Taken together, the findings show that the five dimensions are interdependent. Human dignity provides the moral basis for respecting
diversity; educational justice creates fair conditions for participation; cultural interaction enables meaningful communication; rationality
supports reflective engagement with differences; and social cohesion provides the broader collective orientation of the curriculum. The
resulting framework therefore connects the philosophical principles of Islamic education with practical curriculum components in a

coherent structure.

In conclusion, multicultural curriculum planning based on the philosophy of Islamic education can provide an indigenous and conceptually
integrated framework for addressing cultural diversity in the Iranian educational system. By linking human dignity, educational justice,
cultural interaction, rationality, and social cohesion, the framework offers a basis for designing curricula that are culturally responsive,
equitable, reflective, and socially integrative. Its implementation can contribute to the development of educational environments in which
diversity is respected, differences are discussed constructively, students are encouraged to think critically, and shared identity is

strengthened without suppressing cultural plurality.
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